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Abstract:

Incorporating elements from both history and catgeography, this paper focuses on
and explores how secondary education in the rueglon of North-Groningen, the
Netherlands has changed over time between the 1&%@<he 1990s. In many Dutch
rural regions after World War Two secondary educatiecame increasingly accessible
for rural youth. This occurred as a result of tlevelopment of national institutional
factors, like extended compulsory school attendaobi#d allowance and, later on, the
Dutch Secondary Education Act of 1963. On a mogtoreal level the development of
educational facilities, like the development ofheical schools and domestic science
schools, were a contributing factor to the advarergmf a region. Based on quantitative
and qualitative data, such as in-depth intervieuth vepresentatives of schools, reunion
books and minutes, this paper analyses the scles@l@pments in North-Groningen in
relation to the concepts of livability and regiondentity. The analysis shows that
governmental intervention, which from 1968 onwarelsulted in an increase in scale of
educational facilities, started to change the etioical geography of North-Groningen.
The presence of schools did not contribute to aonad North-Groningen identity,
because the schools operated on a local scaladhsteegional.

Introduction

Until World War Two full-time employment was an immpant factor in the lives of rural
youth aged 12 till 18 years. Currently, howeveryeadion is considered to be more
important in their lives. Originated from the late foand early 20 century, in the post-
war period the importance of full-time employmepttased while at the same time the
importance of secondary education increasiteanwhile, more attention was paid to
education by national governments, local governsiant pressure groups. This because
education have been approached as a means tosed¢heastandard of livird.

In this paper is analyzed how the changing seconelducation is connected to a
perceived livability and regional identitffo analyze this a case-study is carried out in
North-Groningen, a region in the Northern parthed Netherlands. The research question
of this paper is: how is the presence of seconddugation in a rural region related to the
perceived standard of living and the regional idgnh this region? To analyze this the
paper focuses on the North-Groningen schools aant ttevelopment over time. The
school is considered as an institute which trasskerowledge, skills and values and
norms to the North-Groningen rural yodthDifferent explanatory variables are

! McGrath, ‘A Problem of Resources’.

2 StearnsChildhood in World Historyp. 99; Boekholt and de Booeschiedenis van de Schaml 259.
% Boekholt and BooyGeschiedenis van de Schopl 258; DoddeHet Nederlandse Onderwijp, 138.
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researched, such as national institutional varsalaled local demographic, social and
economic variables.

In this paper the term secondary education is usets present day meaning:
education given after primary school for 12 till $8ars old youtR.As becomes clear
from the research question two concepts are impbita this paper: livability and
regional identity> The meaning given to these concepts can changeimeand can be
different for various actors. Livability is conceplized as the value given to the relative
living standards of North-Groningen. For example, the 1950s education was
considered by sociologists as an important detemntiof the perceived livability.For
rural education, distance and the related accdisgilof education are regarded as
important determinants in the perceived livabilBegional identity is conceptualized as
the perception which inhabitants of North-Groninggtach to their region. The region is
thus conceptualized as a social constfuct.

Education in relation to the rural community
In 1958 the Dutch sociologist Colijn discussed stendard of living in rural villages. In
his article he related the livability of a village the presence of facilities, such as
schools, shopkeepers, residences, churches and witymcentres. The Dutch
sociographer Constandse also perceived educationeasf the essential facilities for a
liveable village. In his more nuanced view he stdteat when a rural school wanted to
educate at the same level of quality as an urbhoodcit needed to have an appropriate
number of pupils® The Dutch sociologist Groot focused in his dissésh on the
changing service function of lower education inafwillages in The Netherlands in the
period 1949-1970. He presented a small declineemumber of schools and concluded
that this had to do with the important meaning gite education and the symbolic
function of the school in a community.Especially in rural villages, schools have
broader informational, emotional, material and abftinctions:?

Currently, livability is not only perceived as tfazilities present. It also has to do
with community life. Therefore, for example, notlyprhe presence of a school as a
facility has impact, but also the teachers whoeanployed at the school. In the pre-war
period, they were seen as key figures in the sditéabf a community® A teacher was
educated and had social status. Because of modgomzhe social supporting role of a
schoolteacher decreased. Rural inhabitants becatneated as well and were less
dependent on the skills of the local teacher. Hare@root and de Groot concluded that
local communities in Groningen in the mid 19703l xxpected the teacher to fulfill

® In historical perspective the term secondary etioicas used for pre-university education. For adbu
explanation see: Mandemakers, ‘Gymnasiaal en MizddelOnderwijs,” p. 19.

® In this paper, the concepts of livability and stard of living are the same, both refer to the Buerm
leefbaarheid.

’ Colijn, ‘Island in the Sun’.

8 paasi, ‘The Resurgence of the ‘Region”, p. 133.

° Colijn, ‘Island in the Sun’.

10 ConstandseHet Dorp,p. 266.

1 Groot,Kleine Plattelandskernem, 97-104. See also: Groot and de Grbet Kleine Dorpen in
Groningen

12 Kearns et al., ‘The status quo is not an option’.

13 van der WalQpvattingen en Rolverwachtingen
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communal position$! In more recent literature the teacher is stillceared as a local
key figure, who is often involved in local acties’® Therefore, not only the presence of
a school is perceived as important to livability the people employed at the school are
perceived as important to the maintenance of llitgbi

The main function of a school is to provide edumatior the youth. After 1945
the government related modernization to educatlbrexpected the youth to adopt
modern society first and education was a way t@maiish this and simultaneously to
improve possibilities for rural youth. However, thevision of education in rural regions
can never meet the same levels of provision inruriegions'® This is primarily caused
by low numbers of pupils in rural regions, as ailtethere can not be the same number of
different schools. Because of this, rural youth@tmever has the same close geographic
proximity to education as urban youthSince the 1970s this even increased due to
centralisation processes, which resulted in schaers and closure dowtfsThe poor
geographic proximity of facilities in rural regiomauses a general restricted choice for
rural youth. The restricted choice and the restdatesources are the main reasons for
rural out-migration of youtf?

The choice of education is often made by the psipifirent$® Parents do account
it for as a complex process because of the varfao®rs involved® For example:
capabilities of the pupil, the recommendation af grimary school, the pupils’ social,
religious, and financial background, and the agbdt#g and image of the schools. Some
parents have one dominant factor which influendes ¢hoice and others have a
combination of factor? As discussed before, in the case of rural regichsjce can
become restricted due to geographical proximity.

In literature, educational choice and the impact social background are
considered to be relatédl.In the post-war period the national governmentgieed
education as a means to increase the possibibfigouth of all social backgrounds.
Before that, secondary education was mainly for ¢lie?* In contrast to the ideal
perception of the government Ball, Bowe and Gellwjcesented an ‘account of class
related patterns of schooling.They concluded that for the working class educetio
choices were dominated by the practical and theadchate. For example, the presence of
public transport. The middle class chose by thalidad the advantages; the imagination
of the parents of the child to become a dentisspie criticism on their methodolog¥,
the impact of social background is by other studielsnowledged’ Other studies have

4 Groot and de Groobe Kleine Dorpen in Groningen

15 Tricker and Mills, ‘Education Services’; Ribches#émd Edwards, ‘The Centre and the Local'.
16 Constandseet Dorp

" Tricker and Mills, ‘Education Services'.

18 Ribchester and Edwards, ‘The Centre and the Local’

9 Auclair and Vanoni, ‘The Attractiveness’, p. 108¢Grath, ‘A Problem of Resources’.

2 Vincent, ‘Social Class’.

21 Ball, Bowe and Gewirtz, ‘Circuits of Schooling’,53.

2 \Walker and Clark, ‘Parental Choice’, p. 7.

Z gee: Ball, Bowe, and Gewirtz, ‘Circuits of Schagfi Vincent, ‘Social Class’; Walker and Clark,
‘Parental Choice’.

2 Goodman, ‘Social Change’.

% Ball, Bowe and Gewirtz, ‘Circuits of Schooling’, p2.

% Tooley, ‘On School Choice’.

?" See: Vincent, ‘Social Class’; Walker and Clarkaréntal Choice’.
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related the social background to the origins of plaeents, natives or migrarfts The
differences between the discussed groups appehe idifferent meanings and emotions
they attach to education and the school of thesiceh

Meanings and values which are attached to a s@reatonnected to the identity
of a school. Therefore the identity of a schoahigll cases a decisive factor of choice.
The identity of a school is based on different afles, like religion, level of the school
and the geographical location. Because of the ilmtabf a school, the school can
function as a regional institution. It means thaschool can contribute to regional
identification processes; for example by teachimg lbcal dialect and create collective
memories about the region. The geographer Paasid®ghe interaction and networking
of such institutions as the most important aspdcthe representation of a regi6h.
Interaction and networking of actor groups can ease the presence of a particular
regional identity. The creation of a regional idgnalways has a particular gol.

Methodology

The focus of this paper is on secondary schoolghm region North-Groningen.
Therefore, a research is conducted among the pdspr@sent secondary schooisthe
region North-Groningen. By focusing on the schoiblsgcomes clear what their function
in society is and how they contribute to the petiogg of livability and regional identity.
The focus on schools and the specific region caappeoached as a constraint. They are
not the only institutions which have an impact dhdre are also schools outside the
region which are attended by North-Groningen pupdiswever, the focus on the North-
Groningen schools can provide an insight in theirction, place and role in the whole
process of development of livability and regiordsntity.

Westeljk
i) Industrieterrein)
Brakzand ale Eemshaven Ousteljk
Industrieterrein =
emahavenil EETHCIEE D

A Uithuizerpolder
Moordpolderz) Qudeschip

00 Polen
e ;"P s mengs nf Costeinde £
9
huizen Vierhuzen

i § t
ieland A
et N33
Olgenzil 2 ldijk
o Spi
Marnehuizen Hotnhutzes Kl 7
Nae1 N33 m
[T o
AL 03
MEve, De Marne Wehe Den 4 Het Zand
5 - N381 - Hoom Eenns
Vierhuzze TS eens Hotw arV
Krewerd
b NesT
Nes3 Zeeriy =
o Westeremden / 2 s
Loppersum e DelzI
neg3 Wirdun —— - N3ED )
- St 7/ =
) oss Appingedam | |4 n
Qldehove | NoB2 ( Garnwerd \Wets) .,‘f Bedum g
Oldehove bl n Post
saiws < /
Hignave n4s
Ny | / N33 !
9 S _verschild
3 adir i
%, \ [V Ao Ten Boer / Seenda
L, ~ el
, hesings 350
Joord g, =)
Ty | Zuidwolde o
Aduard N '\ / Wagenbar
- saened 4 e
Zuidhom M358 Garmer e mmn TR
or N3B1 f ”’*g:o
el o8 Q’J% Hellum
D i Lageiand
o i ™ = g Schildwolde
T Nickork en Horn
¥ na70
b R [ L Slachteren ]
Hoogkerk N4s m
[ =) 2 Groningen Harkstide ¥ i

Figure 1: The ré’aon of North-Groningen, indicateth the red dotted line.

% \Walker and Clark, ‘Parental Choice’; Groot andGteot,De Kleine Dorpen in Groningen
» paasi, ‘The Resurgence of the ‘Region”.
30 Simon,Ruimte voor Identiteip. 22.
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North-Groningen is located in the Northern parthef Netherlands and is in this
paper approached as the region which consistsegbtbisent-day municipalities: Bedum,
De Marne, Eemsmond, Loppersum, Ten Boer and Winsuriigure 1 the geographical
location of the region is indicated with a red ddtiine. The black lines are the two
railroads in North-Groningen. In order to provid@iature as complete as possible, the
paper draws upon analyses of various types of datmtitative data, secondary data and
oral history interviews. Each of the types of dagéae their constraints. The combination
of the three can help to overcome these constraints

Descriptive analysis is used to provide a contextlie educational development
over time. Various kinds of quantitative data asedj such as the composition of the
North-Groningen population, the numbers of pupés gchool and per type of education.
A constraint of this data is, that it does not aae whole period and all schodfsOne
of the reasons is that Statistics Netherlands dgféstent counting methods in different
periods and used different regions. Therefore, guantitative data is somewhat
fragmented.

Another source is secondary data: such as schanla® books, annual reports
and minutes of schools. Reunion books are publistkedifferent schools in the region
North-Groningen. The target group of these bookdumni, which has consequences for
the focus of the books. The books focus is on te®ty of the school and therefore deal
with changes and events concerning the particdaod. Through close reading the
reunion books can provide insight in the schoolistdry and identity. Additionally,
minutes and annual reports from different schooéswsed. They give an overview of
what is going on at the particular school in thzeafic period. They provide a source for
detailed information about pupils, teachers, boand, the network of the school.

The third source used is oral history interviewshwformer teachers and
headmasters of secondary schools in North-Groninbea eleven interviews were semi-
structured and focused on pupils, teachers, boagion and identity of the school. The
interviews provided the involved people the oppaitiuto tell their personal stories and
formulate their experiences in their own wot@sThe personal stories of respondents
who were professionally involved in education ane tentral part of this paper. To
analyze the interviews, the text analysis prograniviaaxQDA 2010 was used to code
text fragments from the interviews. Owing to th&mi-structured nature, it was possible
to compare the interviews with respect to the wegithemes discussed. To gain in-depth
insight on the different subjects, the interviewsrav also approached qualitatively
through close reading.

In the next section the Dutch educational systerth e explained. In the
following of the paper the case study is presentad is done by discussing the situation
in North-Groningen in two time periods: 1945 uri$68 and 1968 until 1985. In 1968 a
new Secondary Education Act was implemented whébrmed the whole secondary
educational system. Besides the national instialio development the local
demographic, social and economic developmentsiacesbed. In the end a conclusion is
drawn.

31 Wolthuis,Lower Technical Education
%2 Thompson, ‘The Voice of the Past’, p. 26.
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Secondary education in the Netherlands: the ruralituation.

Since the late and early 28 century, the Dutch national government had alrezadgt
attention at secondary education, but after 194fore#ary educational possibilities
improved. In the post-war reconstruction the gomeent increasingly focused on
education as a means to improve prospéfitfhe government financed, formulated
requirements concerning the teaching programs,logeeé legal measures and facilitated
improvement for school attendance, like an increasethe number of years of
compulsory education and the abolition of tuittdSummarized, it had a facilitating role
and additionally had the final responsibility owshools and their level of quality.A
stimulating atmosphere was tried to create by thegmment, this in order to improve
and develop educational facilities by local initias in their regions all over the country.

In rural regions many local initiatives were expatdwhich resulted in the
foundation of mainly professional schools. The mgaal of these foundations was to
make education accessible for rural yotitln the post-war period the rural environment
changed: less agricultural employment, a growinghaled for qualified agricultural
workers and a negative image for employment incagitire. Therefore, an increasing
demand for education was noticeable in rural regiddecause of post-war national
economic reconstruction industrialization was stated in specific regions. The result
was a growing demand for qualified technical woskevhich resulted in an expansion of
lower technical schools (LTS). In general, this @xgon of technical schools was
initiated locally, for example by representativesni manufacturing industriés.From, a
national perspective the industrialisation polidytlee 1940s and the 1950s stimulated
and facilitated the development of technical edooa¢ven further. Technical education
was founded especially for working class boys. Working class girls the housekeeping
schools and the rural counterpart agricultural bkasping schools (LHNO) became the
standard®

Besides the professional education, the generatadidm developed in rural
regions as well in the post-war period. In the Mdtnds different types of general
education can be distinguished; the two years eoofscontinued primary education
(VGLO), the four years course of extended primagyaation (ULO), the five years
course of the secondary school for girls (MMS) #mel five years course of the modern
grammar school (HBS), and the six years coursénefctassical school (gymnasium).
The presence and expansion of these schools diféenegion.

In the post-war period, the Dutch society, inclgdits educational system, has
been pillarized. Education was based on principaligds and religion was an important
environmental factot: Therefore, in addition to the distinction discubsgbove the
educational system can be classified into two otp@ups; various denominational

3 Boekholt and BooyGeschiedenis van de Schanl 258.

34 Dodde,Het Nederlandse Onderwijjp. 138; WolthuislL.ower Technical Educatiom. 204; Bax,
Modernization and Cleavage. 118.

% van der PloegThe Expansiom. 21.

% van der WoudeQp Goede Grondem,. 286. The abbriviation between the braquetsésutch
abbreviation for this type of education.

37 Wolthuis,Lower Technical Educatigm. 200.

3 van der BurgEen Half Miljoen Boerinnervan der WoudeQp Goede Grondem. 82.

39 Wolthuis, Lower Technical Educatigm. 240.
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institutions and the public non-denominational ediemal systen?® The two have
different authorities; denominational schools haee private board and non-
denominational schools are administered by the ampelity or Dutch national
government. However, this does not mean that thesrgmment has no influence on
denominational schools. Since 1920 all schools ivede equal subsidies from the
government. Since then, an increase in denomiratiechools can be noticed. This
mainly applies to general education schools, berahey were regarded as more
dependent on denomination than professional educéti

One of the major changes concerning education matiohas been the adaption
of the Dutch Secondary Education Act in 1963. Thplementation of this Act, which is
better known as the Secondary Education Act, wakzesl in 1968. As a result of more
than 70 years of educational reforms the completrsdary education system was
transformed. The different types of secondary etilmicavere until 1963 provided by four
different laws, which originate from 1863, 1876,199and 192d% One of the main
thoughts of the Act was uniformity in education:eev pupil should have a general
education program and should have the possibditywiitch between different types. To
fit this purpose, the former categorical educatsystem was not appropriate. The old
system also encouraged an educational choice lmasedcial background. In the 1960s
and 1970s the government was concerned about dhial snequality** Pupils should
have the possibilities to use their capacitiesha best way, no matter their social
background.

Educational options in North-Groningen, until 1968 Educational options in North-Groningen, 1968 - 1992

17— 71—

® ' Lower professional education

junior
secondary domestic
15— 15 {— | technical | Schoolof | qeignce
school agriculture | genoo|

lowsr higher
general general pre

14— junior agricuttural 14— LT (LAS) (LHNO) secondary | secondary | university
continued | secondary house- advanced | modern Second year general pr i ! education

13| primary technical schoolof | kagning elementary | grammar 13 education (MAVO) (HAVO) (MO)
education | school agriculture | senoo| education | school First year general professional First year general secondary
WGLO) | (LTS) (LAS) (LHNO) uLo) (HBS) education education

L primary education primary education

age age

Figure 2: Overview of the different educationaliops in North-Groningen.
Source: in adapted form from Boekholt (1987), p1 26d 288.
ULO and MULO are regarded as the same type of diduca

As a result of the Act, professional education eeetb pay more attention to
general subjects, such as Dutch, English and Getargguages, mathematics, physics
and chemistry. Practical training became less itaporfor professional education, but
instead it became based upon practical thinkingadamplish these ideas in secondary
education, a first general year was set up. Theynmediate year enabled easier transfers

0 Bax,Modernization and Cleavage. 117.

I Wolthuis,Lower Technical Educatigmp. 208-209.
“2|bid., p. 202.

“3 Boekholt and BooyGeschiedenis van de Schanl 263.
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between various types of secondary education. Thégsional educational program
consisted for almost 70 percent of general educatiad 30 percent professional
educatior** For schools, the consequence was that teacherts tedretrained to be able
to teach new courses, or new subject teachersohael tecruited. Because of the focus on
more general education, the specialties of thelseads became less clear. This resulted
in Iess4gopularity among new pupils, which had ltedor the total number of pupils per
school:

For general education schools the Act also resutted new educational system
and new names for the education types. In figuaa Bverview is given. The VGLO and
MMS disappeared. The ULO changed into the MAVO, kbwer general secondary
education, with a four years course. The HBS wésigpinto the HAVO, higher general
secondary education, with a five years course ardviWO, pre university education,
with a six years course. The gymnasium remainecstithe same. As a result, most
schools changed in character. The MAVO, for examipézame a school for preparing
pupilsAfsor secondary professional education, irstefaa final stage in the education of
pupils.

Besides the changes in the educational progracusied above, the government
pursued a centralization policy for the schoolsslauthority for schools and more direct
control of the central governmeHtBesides the Act, the government tried to remove
financial restrictions by providing support for pleg® From 1968 onwards, the use of
the CITO-test increased. This is a tool to test lthesl of primary school pupils and
serves as an indication for the future level ofoselary educatio® Over time, it
became one of the most important tools for detamgiachool choice.

Small islands in North-Groningen, 1945-1968

In the post-war period inhabitants of North-Gromngvere concerned about the future
livability of the region. By initiative of a pressaigroup,Stichting Noord-Groningema
research was conducted and in 1959 a report ehiitteeatened Existenc@Bedreigd
Bestaan) was publishéd The title assumed an alarming future for the nediorth-
Groningen and was derived from one of the main eors; the alarming out-migration of
youth. Although the report tried to give a pictwk North-Groningen as complete as
possible, little attention was paid to educatianalmonograph ofhreatened Existence
Sauer discussed that since the end of tHecEitury the working class group became
increasingly educated and they perceived educat$oa way to escape employment in
the low valued agriculturd. Threatened Existenceconcluded that educational
possibilities in North-Groningen should be expantfeddowever, no further details were
given about how to accomplish this.

4 GoudswaardAgrarisch Onderwijsp. 248.

*5 Wolthuis, Lower Technical Education

“6 Boekholt and BooyGeschiedenis van de Schanl 287.
" 1bid. p. 289.

“8 1bid. p. 260.

“9 Karstanje, ‘Onderwijsondersteuning’, p. 135 an@.14
0 BoumanBedreigd Bestaan.

*1 SauerOnderzoek naar de Culturele Situatge,3.

2 BoumanBedreigd Bestaarp. 228-229.
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The population of North-Groningen

The main concern in North-Groningen was populati@cline. A closer look at the
absolute number of inhabitants, presented in figdjrehows that it is mainly the age
group 15 till 64 which decreased. As a result & fources available in figure 3 the
municipalities of Zuidhorn, Aduard, Oldehove andij@akerk are included as well.
Therefore, the total number of inhabitants is défé as compared to figure 7. Figure 3
shows that the age group O till 14 declined sliglfiter 1950 and the age group 65 and
older increased. If the age group O till 14 is take an indication of potential pupils, it
can be concluded that the number of potential pughlanged only a little in the 1950-
1958-1966 period.

Composition of the North-Groningen population

Oes >
1564
Ho-14

number of inhabitants

1950 1958 1966

year

Figure 3: Composition of the North-Groningen popiola 1950-1966
Source:Bedreigd Bestaafil959)and Zakboek van het Noordérd67).

However, a closer look at the regional situatioroveh differences between
municipalities. In figure 4 the situation in 19@2presented. The regional average of O till
14 years old is in that year 28 percent. The mpalties of Middelstum and Bedum
show a percentage of more than 31 percent and thecipality of Usquert shows a
percentage of 22,5 percent. The municipality ofdskerburen, North-West Groningen,
has a relative high number of O till 14 years dlthis can be related to the Roman
Catholic background of the municipality. Roman @ditts are regarded to have a higher
birthrate in this period® In general the municipalities close by the cityGifoningen
have a higher percentage of O till 14 years oldc@®mpared to municipalities further
away.

%3 KnippenbergPe Religieuze Kaartp. 171.
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Percentage 0-14
205-235
235-26.0
260-285
285- 315

Figure 4: Percentage of 0 till 14 years old per itipality, 1961.
SourceZakboek van het Noord€h962).

One of the reasons why ifhreatened Existencéttle attention is paid to
education, is because the educational situationndid cause concerns. By founding
several general and professional schools in theger947 till 1954 the educational
provision reached its peak. See appendix 1 andr2détails. The large supply of
secondary schools was the result of various regamdlocal initiatives.

Professional education: LAS, LHNO and LTS.
Regional initiatives came from the provincial Grogen branches of national agricultural
pressure groups. These were tBmninger Maatschappij van Landbou@&roningen
association of agriculture) and the denominaticc@interpartChristelijke Boeren en
Tuinders BondCBTB, the denominational farmers and gardeners union). Alghathey
aimed for more, their initiatives resulted in ool of agriculture (LAS) in Winsum
and four LHNO schools. The LAS was founded by thBTB and aimed at the
denominational agricultural population of North-@mgen. As spoken at the %0
anniversary in 1950May in the future the school be a blessing for gnamore young
people of agricultural birth or with agriculturallbod>* The LHNO schools were less
oriented on agricultural pupils, but on rural giifs general. Their main goal was to
provide farms with well educated servants. Becadiseodernization, this goal was soon
superseded. Nevertheless, the agricultural interesbained present. For example in the
board was always a farmer’'s wife included to takeecof the interests of the local
farmers>®> However, the LHNO in North-Groningen did not beeothe school for rural
girls, as van der Woude concluded for rural regiongeneraf® Instead the ULO did, as
becomes clear later on in this paper.

In a region known for its agriculture, the presen€only one LAS is remarkable.
This is partly explained by the foundation of tvazhnical schools in the region. These

**‘Moge zij [de school] in de toekomst nog vele jdirgeen, van boerenafkomst of met boerenbloed tot
zegen zijn.’50 Jaar C.L.A.S. Winsum (Gn) 1939-19898.

% |nterview respondent 1.

% van der WoudeQp Goede Grondermp. 286.

10
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were initiatives from local pressure groups in caapion with municipalities. The
initiatives served two main purposes: educate lgoath and stimulate the foundation of
manufacturing industries. The foundation of the LSBools resulted in an increase of
13-17 year old boys who attended a LTS: from 5,@qre in 1949 to 13,5 in 195%50ne

of the reasons for this increase is the accedyil a LTS within a distance of 10
kilometer all over North-Groningen. However, asl®wn in figure 5the highest growth
is concentrated in two areas. One growth area ixadrated around the LTS in
Uithuizen. As the annual report of 1955 shows, Itli& pupils originated mainly from
close by municipalitie?®> However, the LTS in Wehe den Hoorn shows a differe
picture. The municipality of Leens, in which the & Wehe den Hoorn is located, has a
low number of LTS pupils, it decreased from 3,9cpeat in 1949 to 2,5 in 1955. One of
the explanations could be the small size of the .LINS1955 the school had only 74
pupils, whereas Uithuizen had 201 pupils. Becaus¢he regional character of the
school, pupils could come mainly from the surromgdmunicipalities. The working
population of Leens shows the same structure assth@unding municipalitie®. It
remains somewhat unclear why the number of LTSIpupiLeens did not develop in the
same way as in surrounding municipalities.

% growth
-45- oo N
f1- 50
51— 10.0 NN
10.1-20.0 N

Figure 5: Growth of 13 till 17 years old LTS pupifspercentage per municipality, 1949-1955.
Source: NETO (1955).

The second goal of the LTS turned out to be morapticated: it proved to be
difficult to attract new manufacturing industri@$e case of the LTS in Uithuizen clearly
demonstrates this. In 1955 the annual minutes wlafmethe future: The cooperation
with the department of employment was excelleatrebult was that all graduated pupils
soon found employment. However, will this be theeda the future, more industries
need to settle down in this region to employ thengmg number of certificated pupil$®
A few years later the urgency is even strongers absolutely necessary for this region

*"NETO, ‘Lager Nijverheidsonderwijs’.

%8 Brinkman and Gorteraarverslag 1955

%9 CBS,Beroepsbevolking.

%0 Brinkman and GorterJaarverslag 1955p. 10.
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that some industries will settle dowf!'In that period, there is not much employment for
graduated pupils in the region and it strengthéesnecessity to migrate. As a result the
LTS had a more social task: educate rural youtbrder to provide them a good future if
they migraté’” Because of the restricted foundation of new mastufing industries, the
LTS in Uithuizen concentrated on small local indiest and the agricultural sector. This
was done by offering more agricultural subjectschsias a course for agricultural
machines mechanics. Additionally, local industrialations were tightened through
company visits and internships for pupils. The LsSE&rched for its position and function
in North-Groningen as it was detached from thellopgortunities which the region had
to offer. It turned out that the environment hastranger impact on the school than the
school had on the environment. The power of thealcto create a regional identity was
not strong enough to have impact.

In conclusion, the LTS tried to increase local hiWidy by attracting
manufacturing industries and creating industriapryyment. However, it turned out that
the school did not succeeded in this goal. Theeetfoe local employment possibilities for
the pupils were still mainly in agriculture. Reldts the impact of the LTS school on the
perceived regional identity. The school could negate a regional identity positive for
manufacturing industries. The regional identity a#med based on agriculture and the
school had to adapt to this identity. One of tresoms why the LTS could not change the
regional identity is that the scale they were opegaon was too local.

General education: ULO, HBS and VGLO.

Like professional education, the general educatchools are also founded and
maintained by various initiatives. In North-GronamgULOs were mainly founded by
local initiatives of primary school boar8Because of the effects of pillarization on
primary education, it is also an important deteaminfor the ULOs. The differences are
noticeable, amongst other things, by the origithefschools. The denominational ULOs
were founded by local protestant associations amaldenominational ULOs by the
municipality. As a result of the local initiativeglmost all the villages that in 1960 were
larger than 1500 inhabitants had an ULO. See figuréhe denominational distinction
was much more present as compared to professidnehgon.

The ULOs all had their own service areas. The impadenomination in North-
Groningen is shown by the provision of denominala@ompared to non-denominational
ULOs, as shown in figure 5. The perceived importaaad role of the ULOs can be
explained by a statement of the former mayor of BBedJ.N. SpoelstraThe ULO
functions as a continuation of the famil§*’ The mayor indirectly referred to the central
idea of education: teaching values and norms aretefbre provide the shared
understandings, traditions and ideals. In the 19%5G% 1960s, many North-Groningen
people related their values and norms to the gledrounds of religion. Therefore, it is
not surprising that an important environmentaldaéor school choice is religioff.

®1 Brinkman and GorterJaarverslag 1958p. 9.

62 NETO, ‘Lager Nijverheidsonderwijs’.

83 See the following reunion books: Duinkerken, degland VisserChristelijk Onderwijs in Ulrum 1870-
199Q Pastoor et al125 Jaar Christelijk Onderwijs Middelstum

% Groninger Regional Archives (GRA), 1171-85 Artiéelbetreffende de opening van de gereformeerde
MULO te Bedum.

% Wolthuis,Lower Technical Educatigm. 240.
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Figure 6: The service areas of de‘nominational,, teftl non-denominational ULOs in 1959.

The ULO schools, both denominational and non-denational, can be
approached as small islands in the bounded spéd¢bsinservice areas. In figure 6 this
is demonstrated. The ULOs clearly functioned fae thcal community. The need to
cooperate and to network with other schools wagregent. Especially between schools
from different denominations there was virtually centact. Even located in the same
village, or in the same street, as was the cas®ppersum, there was no cont&tThe
ULOs mainly kept a close contact with the primagki®l of their origin and the primary
schools which provided their potential pupils. Whesflecting Paasi’s thoughts of
institutional shaping of a regional identffythere is no creation of a North-Groningen
identity by the ULOs. The ULOs in North-Groningescéised too much on their local
service areas. As an institution they had the pdass and power to create a North-
Groningen identity by interaction and networkingowéver, for the ULOs there was no
need to create a common North-Groningen agendadrperiod. The ULOs only needed
to attract pupils from their own local service aea

In North-Groningen is one state school, the HBSMarffum. It was the only
school that did not immediately join in the growdh pupils in North-Groningen. The
North-Groningen percentage of HBS pupils of 0,54ceet lags behind the national
average of 0,91 percent in 195Mne of the reasons is the strong position and Ipdpu
of the ULOs® This caused potential HBS pupils to attend the Uih€ead of the HBS.
Besides that, the regional increase in pupils wasniy based on increased school
attendance of working class children. In North-Gmgen the agricultural past created a
social hierarchical structure based on three sagialps:
farmers, middle class and working class. Thereftire
reputation of the HBS as being a school for weltito
farmers, was a disadvantage for attracting workitass NANAR
pupils. At the 88 anniversary of the HBS in 1948 it i LT HOGELAND COLLEGE
proudly underlined that four generations of varidasm Figure 7: Logo of the former
families have attended the schdbllf a pupil wanted to HBS in the 1990s.
attend a HBS in North-Groningen the only option wias Source: Hillenga (2008), 151.

® |nterviews respondents 2 and 11.

%" Paasi, ‘The Resurgence of the ‘Region”, p. 135.
% BakemaRHBS Warffum 1868-196p. 90.

% |bid. p. 90; HillengaNaar één Schoop. 118.

" BakemaRHBS Warffum 1868-1968, 88.

13



Conference Paper Rural History 2010 K.G. Melis

HBS in Warffum. Otherwise the pupil needed to go tke city of Groningen,
Appingedam or Delfzijl. Because of this positiore techool served a larger area as
compared to the ULOs. Therefore, the HBS in Warffoam be regarded as a more
regional school. The school it selves carries omtcae regional identity as well. For
example the logo in figure 7, which is createdha 1990s. It shows the shape of North-
Groningen with blue of the sea and yellow of calds. The logo refers to the
agricultural activities in the area even though shkool does not have connections with
agriculture at that time. It turned out that thei@gtural past of the region and the school
are closely connected.

Next to the protestant and non-denominationabpila small Roman Catholic
pillar was present in North-Groningen, especiatiythe village of Kloosterburen. From
1945 until 1968, Kloosterburen had a Roman Cath®i&LO led by nuns. In the
municipality of Kloosterburen almost 50 percenttbé inhabitants called themselves
Roman Catholic in 1960. If the Roman Catholic pupils wanted to attend anBRo
Catholic school they had to attend the VGLO or cartathirty kilometers to the city of
Groningen. The small number of VGLO pupils, an agerof 40 pupils per ye&r shows
that many Kloosterburen pupils chose to attendreraichool, either Roman Catholic in
Groningen or one of the more accessible non-Romahadlic schools in the regidA.
Because of the Secondary Education Act, the smaiber of pupils and the declining
number of nuns in the convent the school closed968. This closure was by the
inhabitants of Kloosterburen not considered asgadss’ Nevertheless, because of the
restricted provision of Roman Catholic education Niorth-Groningen the Roman
Catholic pillar is the first to loosen up the piliztion of the educational system.

Another religious group in North-Groningen whichedonot take part in the
protestant pillar is a orthodox reformed group.1B60 almost 5 percent of the North-
Groningen inhabitants considered themselves as ereailthis group; while the Dutch
average was 1 percefitin 1944 they seceded from the reformed churchdaweloped,
amongst other things, their own educational faesif® No secondary schools were
founded in North-Groningen. Nevertheless, the altixo Reformed pupils went to
denominational Orthodox Reformed secondary schimotbe city of Groningen and in
the village of Zuidhorn. Despite, the restrictedopsion of Orthodox Reformed
education the group hold tight to their own edwatiTo improve accessibility and reach
all the potential pupils the schools provided préviaansport.” In the period after 1968,
when the competition for pupils increased, the f@ion of private transport in general
turned out to be a good means to attract pupils.

The islands are slowly connecting, 1968 — 1985.

It has become clear how the educational systemtibmed in North-Groningen from
1945 until 1968. In 1968 the system changed becafiige Secondary Education Act.
The government considered the Act as the crownlogy gof its educational reforms.

1 CBS, Kerkelijke Gezindte.

"2 Kloosterburen beziet Zichzelf.

3 Interview respondent 6.

" Interview respondent 6.

> CBS, Kerkelijke Gezindte

® KnippenbergPe Religieuze Kaartp. 101.
" Interviews respondents 5, 6 and 7.
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However, the respondents in this study see theafthe beginning of the decline of the
educational provision in North-Groningen. On the dvand, the Act marked the moment
from which on the up-scaling of educational faht became noticeabl&ctually, the
merger wave started by that Secondary Educationif\d968.”® Until the mid 1980s,
however, little changed in the provision of schowisNorth-Groningen. On the other
hand, the quality of education was perceived afirdeg because of the Act. Underlying
these two views was the fact that the autonomyhef $chools decreased and the
respondents did not perceive this as a positiveldpment either.

The population of North-Groningen

One of the main thoughts behind the increased govent intervention was savings.
Generally small schools are relative expensivetfierstat€? The government assumed
that rural population decline would continue anat tih would have consequences for the
number of pupils. A closer look at the compositafithe North-Groningen population,
presented in figure 8, shows that the populatiatiigie continued until 1972. However,
from that moment on the North-Groningen populatinareased until the end of the
period investigated. Regarding the O till 14 yelalsp1971 can be recognized as a turning
point: in that year the decrease in numbers chatgaa increase. The increase did not
last long, from 1978 onwards it decreased again.

Composition of the North-Groningen population
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Figure 8: Composition of the population of Northe@ingen between 1968 and 1985.
SourceZakboek van het Noordéh962-1983) an&tatistisch Jaarboek voor het Noordé®985-1986).
The years 1984-1985 are interpolated, the origiatd of those years was divided in groups of @i®
20-64 years instead of 0-14 and 15-64 years.

In figure 9 the regional situation of youth in 19B2presented in more detail.
Noticeable is the high percentage of young peapldé municipality of Winsum. This
municipality had 29,6 percent of O till 14 yearsli@82. Winsum was appointed by the
national government as a regional center of graamith as a result residential areas were
developed in the 1970s. The increase of re-urbaoizaesulted in many young families
which moved to Winsum. The same accounts for tHaga of Bedum. Related to the

8 ‘Die fusiegolf is eigenlijk begonnen in 1968, na& Mammoet wet’ (respondent 4).
" Tricker and Mills, ‘Education Services’, p. 49.
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young populations of Winsum and Bedum is the groeftithe MAVOs in Bedum and
Winsum, as is shown in figure 10. The municipaditef Ten Boer and Ezinge also took
advantage of re-urbanization. As a result the pdmr of municipalities close by the
city of Groningen are relative young. Comparedhe situation in 1961, figure 4, the
situation in 1982 shows a lower percentage of yoNongh-Groningen inhabitants. The
differences between municipalities have increased aspecially the population of
coastal municipalities has become older. For exantpke percentage of O till 14 years
old in Kloosterburen decreased from 30,5 perced®il to 21 percent in 1982.

Percentage 0-14 E—— . >
205-235 =

235-26.0
26.0-285
285-315 I

(F‘
TPy

Figure 9: Percentage of 0 till 14 years old youth municipality in 1982.
SourceZakboek van het Noord€h983).

Professional education towards more general edocatiAS, LTS and LHNO

In the 1960s-1970s the agrarian sector in Northaaigen was in decline. As a result the
LAS school experienced also a decline in the numifepupils®® Because of the
increased national governmental involvement theesrufor financial support were
accentuated and the number of pupils became imyoitaerefore, the original focus on
agricultural pupils needed adjustment and the dctimal to accomplish this by setting
up a cooperation with the MAVOs in Winsum and Bafltiis cooperation would mean
that the LAS would provide more general educatian directed by the national
government. The school would lose its agricultudantity. However, the cooperation
did not work out, partly because the LAS was unsigpervision of the Ministry of
Agriculture and the MAVOs under that of the Ministof Education. In the end, the
dependency on the Ministry of Agriculture has b#enrescue for the LAS. The Ministry
financed the school more than the Ministry of Ediacadid for other schools in North-
Groningen® For example, the LAS was provided with better pmeént in the instruction
rooms®? Besides that the school transformed its chardoten a specific agricultural
oriented school towards a more general school witfreen caretaking character. The
related promotion attracted many pupils from aleroWorth-Groningen. A factor that
contributes to this is the private bus system whiels set up to increase the accessibility
of the school. As a result, from 1975 the schoaltetl to grow again and girls also

8050 Jaar C.L.A.S. Winsum (Gn) 1939-198948.
8 |nterview respondent 1.
8 |nterviews respondents 1, 2 and 7
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started to attend the sch§dllt turned out to be a success, although underffareiit
name,Groene SchodlGreen School) the LAS still exists.

Because of the Secondary Education Act, the LT®dashin North-Groningen
also had to develop into more general schools, gvengh they already incorporated a
transitional year in their program. However, gefllgrat is assumed that the
generalization of education and the increased nmezéi@gon caused a split in the
provision of education and demand of the indusséidtor. As a result the impact of the
LTS in the secondary education system decreaseslysidé The LTS in Uithuizen
confirms this trend, the number of pupils decreasttdr 1968 and no industries of
importance developed in North-Groningen. The schodd on its connections with the
region. Especially, the position of the headmastess important. The headmaster
maintained relations with different parties, such @imary school headmasters and
private enterprises in the region. As a result,ilpugid small jobs for the community,
such as painting the local football cant&nThe relations maintained were of
significance for the school and its relation witle service area.

The LHNO schools also had such a network to pevite school with pupils.
The LHNO schools had an advisory committee in whannongst others, the wives of
primary school headmasters were present. This had/taing to do with bounding. It
worked because the LHNO school in Warffum had pufstm Roodeschool, for whom
the MAVO in Uithuizen was closer BY.Over time, the competition between schools
became stronger. In professional education, from51l8nwards, the LHNO and LTS
schools increasingly competed with the LAS. The L#8 good financial support of the
Ministry of Agriculture and the LAS knew how to &ttt pupils. The improved position
of the LAS and the decreased positions of the LAGLEHNO can be related to a general
trend: due to increased competition the image sifteol became increasingly important.
Over time, however, a lot of strategies provedtlieas as the schools could not survive
on their own and more mutual cooperation was needed

General education: MAVO, HAVO and VWO.

The cooperation processes and increased competittmeen schools described in the
preceding section can also be distinguished foeggreducation. Although cooperation
was still based on denomination, MAVO subject teashmade a first attempt towards
more mutual cooperation, by discussing and devetppnew education methods
togethe” The necessity of cooperation for survival of a MB\also became clear in
1968. However, it lasted until the mid 1980s befibigecame unavoidable. By then the
national governmental involvement reinforced thkesuor financial support. Financial
support became in a great extent related to thebeuwf pupils. Figure 9 illustrates how
the number of pupils for some selected MAVO scha&geloped from 1968 until 1983.
The MAVO in Loppersum shows the general trend fog MAVO schools in North-
Groningen. A little decrease until 1969 and afterirecrease until 1979 a slow decrease
until 1983. However, three schools show differeattgrns.

850 Jaar C.L.A.S. Winsum (Gn) 1939-1989
8 Wolthuis, Lower Technical Education

% |nterview respondent 7.

8 |nterview respondent 1.

8 Interviews respondents 3 and 5.
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Figure 10: Some MAVOs in North-Groningen and theimbers of pupils.
Source: Ministerie van Onderwijs en WetenschapmehGentraal Bureau voor de Statistiek (1969-1984).

The MAVO in Eenrum, see figure 10, increased sigaiftly from 1970 onwards.
However, the population distribution of the munadify of Eenrum does not show the
same trend. The increase of 1970 had everythindotavith the closure of the non-
denominational MAVO in Ulrum. The pupils chose tttead the school in Eenrum,
which is ten kilometers away, instead of the dematmonal MAVO in Ulrum.
Denomination was more important as proximity instaaays. Besides that the growth is
caused by the appointment of a new headmastehookgear 1970-1971. This man was
ambitious and his intention was to make the schedarge as possibig He was the first
who acknowledged the increased importance of thegeof a school regarding school
choice and who applied promotional activities awagy of attracting new pupils from
outside the original service area. The headmalgemersuaded parents, who intended to
send their child to the LHNO or LTS, to send themthhe MAVO for a better future.
Especially the high number of girls at the MAVOEénrum can be seen as an effect of
this approach. Although the MAVO increased tremerstipin size, the pupil increases
from 1976 and 1983 are misleading. In 1976 the MAM@rged into a comprehensive
school with the LTS and LHNO in Wehe den Hoorn.haligh, the numbers of pupils of
the LHNO and LTS are not included, the first gehgear pupils of the LHNO and LTS
are. In the 1982 the comprehensive school mergtdtiaeé LHNO in Warffum.

The MAVOs in Bedum and Winsum increased signifitaas well. In both cases
the development of the schools is related to theldpment of the local population. In
figure 9 is shown that the municipalities of Winsand Bedum have a relative high
number of O till 14 years old. The large increasthe MAVO in Winsum in 1979 is also
the result of a school merger with the MAVO of BaflThe school merger is the direct
result of an increased mutual contact among schools

At first sight it could be concluded that therenis strong development towards
higher levels of education in North-Groningen. Asgr look at the data shows that the
general trend of increasing attendance of higheelteof education is noticeable in

8 |nterview respondent 1.
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North-Groningen as weff Figure 11 shows that the total number of MAVO [sipi
slightly increases until 1977, almost similar te tiotal number of O till 14 years in the
region. The main reason is the good accessibilitthe MAVOs and the lack of
accessible denominational higher secondary educatithe region. The expectation that
the increased mobility should result in more scladtédndance in the cities of Groningen,
Appingedam and Delfzijl turned out to be false. Biglreless, the non-denominational
HAVO and VWO in Warffum showed an increase of 24ifs in 1968 to 573 pupils in
1983 Professional education on the other hand shovesgedse, with the exception of
the LAS above discussed. Despite its promotion@bides, it did not attract pupils from
the MAVOs until the 1980s. However, after 1985, wiiee school was located in a new
building the number of pupils increased stronglyl anbecame a competitor for the
MAVOs as well’® In general can be concluded that, although skghdl change is
noticeable in the level of education of the Norttedngen youth, especially the non-
denominational youth.
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Figure 11: Total number of denominational and nenainination MAVO pupils in North-Groningen.
Source: Ministerie van Onderwijs en WetenschapmehGBS (1969-1984).

As discussed before, school choice in North-Grommgvas dependent on
religion. Because many denominational MAVOs werespnt and no denominational
HAVO, most pupils went to the MAVO. At the end dfet 1960s the representatives of
MAVOs noticed this as an educational deprivation d@nominational education in
North-Groningen. Despite the awareness of the cpresees for their own schools and
the negative image of the HAVO, the representativesre tried to found a
denominational HAVO in Winsum. The main thought ibpehthis initiative was to
provide denominational education close by. Winsuas whosen because of the good
accessibility, it is connected by rail, see figureAfter consulting the former State
Secretary of Education, J.H. Grosheide, approva gigen on the condition that they
worked out a good plan. Grosheide was known fordeisominational background and
the value he attached to education. However, foresceason, the MAVO headmaster in

8 About the general trend see: van der Pldég, Expansiory. 64.

% Ministerie van O en W and CBSijst van Scholen 1969-197Rlinisterie van O en W and CBBijst
van Scholen 1980-1984.

9150 Jaar C.L.A.S. Winsum (Gn) 1939-1988erview respondent 1.
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Winsum hesitated to do much and the initiative tved slowly? Too slowly, because
after Grosheide left in 1971, the ministries suppdisappeared® As a result no

denominational HAVO was founded in North-Groning&enominational pupils who
wanted to attend the HAVO had to chose betweemtredenominational schools in
Warffum or Appingedam or the denominational schowisGroningen or Delfzijl.

However, most denominational pupils attended thredenational MAVOs.

Class and denomination

‘When you had such a little school, everything \@asut the pupils. If there are no
pupils, there is no need for teachers either. Shag to do with your job, it is very
important.” ° As the quote illustrates pupils are the most irtastrdeterminant for the
existence of schools. Of course, some schools el ativities, such as providing
courses for adult education. In the paper becarear dhat changes occurred in the
educational system in North-Groningen. Related ites¢ changes are the increased
possibilities regarding the school choice of pupilbe text analysis of the interviews
demonstrates that according to the respondentamibe important aspect of school
choice is the impact of the parents. This outcomeresponds to the literatut.
Additionally, school choice is in literature ofteslated to social class. The analysis does
not explicit show this relation. The respondentsnaention it but most of them want to
make clear that all social classes attended tbbwd. For the respondents social class is
not an issue and they indicated that it was nassure at their schools either.

More important for the respondents is the impact dehomination. One
respondent who moved from the western part of thiaé&tlands to the Northern province
of Groningen in the 1970s mentionett: Was like 20 years back in tim&. He mainly
referred to the impact of the church on that paléicschool. The quote makes clear the
impact of denomination was strong in the North-Gngen compared to the Western part
of the Netherlands. Throughout the paper, it becoweiear that the North-Groningen
educational system is divided in a denominatiomal a non-denominational part. This
denominational distinction is one of the main ressahy there were so many schools in
North-Groningen until 1985. The respondents reld@omination to the board, the
primary schools, the service area and most strotmlyaccessibility. In figure 6 is
represented how the ULOs were spread over NortmiGgen in order to be accessible
for the rural youth. Generally is assumed thatiitygact of religion on educational choice
declined in the minds of the Dutch population sittee 1960s. This could be the case
for the North-Groningen population as well. Howevtre provision of education in
North-Groningen continued to be dependent on dematioin. The number of pupils of
denominational schools did not show a decrease amrdpto the number of non-
denominational number of pupils. This becomes cledigure 11. It lasted until 1989

2 |nterview respondent 4.

9 Mertens and Paardekooper, ‘Het Ministerie van @i

% «plles draaide als je zo'n kleine school hebtealtiraait om leerlingen, als de leerlingen er zijat dan
hoeft de leraar er ook niet te zijn. Dus dat hewdt je baan te maken. Dus dat is heel erg bel&hgrij
(respondent 7).

% Vincent, ‘Social Class’; Walker and Clark, ‘Par@n€hoice’.

% ‘Hier was 20 jaar terug in de tijd, wat ik hier enmaakte’(interview respondent 6).

" Bax,Modernization and Cleavag&Valker and Clark, ‘Parental Choice’, p. 148.
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before the first school merger occurred between different denominational schools
and it was a major evefit.

Conclusion

This paper discussed a broad spectrum of difféssoies related to secondary education
and rural regions. The main thought behind all ¢hissues is the explanation of the
impact of secondary education on the perceiveddatanof living and the regional
identity. To analyze this the paper focuses onctiee region of North-Groningen, the
Netherlands and the secondary schools in the reigioime period 1945 until 1985.
Various sources are used for this research: qa#imétdata, secondary data and oral
history interviews. Although this paper is situateithin a North-Groningen context, the
issues presented are relevant for a wider intemnailirural context.

The explanatory variables for secondary educationNbrth-Groningen are
divided in national institutional variables and dbcvariables. National institutional
variables, such as education policies, do explardevelopment of the North-Groningen
educational system. Besides the national varialdeal variables do explain some
developments as well. Especially local initiativaesd the economic structure of North-
Groningen explained for example the foundation @fosls. The religious context of
North-Groningen played an important role regarding geography of education. The
impact of population development and the increametility do have less impact on the
geography of schools and school attendance.

The geography of schools is in this paper relatdivability and regional
identity. Regarding livability villages in North-@ningen mainly focused on providing a
local service level after World War Two. As the istogists of that time discussédthe
livability of a village was strongly related to appropriate service level. Therefore,
villages wanted to provide as much facilities asgae. Concerning education, the result
was the founding of many small schools all overtN@roningen. In the discussed time
period the provision of schools declined a lititesspite the increased contact among
schools and the declining role of professional atlon. The thought of linking livability
to the present service level remained importantlier North-Groningen villages in the
whole period.

In order to provide a livable region, the schoaltydocused on their small region
and own denomination in order to attract pupilsinothe case of the professional school
also to attract industries. The North-Groningenosth did not develop a common
agenda, or a ‘cognitive map’ of the North-Groningegion, which is by Paasi regarded
as a step in institutional shaping of a regionantity.*® The school did not have a
common goal. It can be concluded, that it turnetitbat schools did not have a direct
impact on the perceived North-Groningen regionantdy. In the case of general
education denomination was important, the schoolseengthened the present
denominational distinction. Considering professioeducation, the foundation of the
LTS schools did not transform the agricultural itkgninto a more industrial identity.
Naturally, more factors played a role but as oneghef main goals of establishing the

% de Heer, ‘De Wijmers in Perspectief’; intervievespondents 2 and 11.

9 Caolijn, ‘Island in the Sun’; Constanddéet Dorp Groot,Kleine PlattelandskernerGroot and de Groot,
De Kleine Dorpen in Groningen

199 paasi, ‘The Resurgence of the ‘Region”.
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technical school it failed. In turn the regionalachcteristics and related identity had a
greater impact on the schools. The educational ipmv in North-Groningen was
established because of the needs of local intgresips in North-Groningen. Therefore,
the schools mainly enhanced the regional charatitesialready existing.

This paper focuses on schools in the region oftiNGroningen. To get more
insight in regional identity it is recommended tady the relations with schools outside
the region as well. The focus on schools showstigding processes from one-side. By
investigating from another side, like the pupilstoe municipalities, more insight can be
obtained in the process.

Over time, the North-Groningen society changed #re educational system
changed too. An important national institutionabebe was the Secondary Education
Act of 1968. The impact of the national governmiasteased and as a result the schools
in the region were increasingly forced to cooper&esides this national institutional
impact a local impact can be distinguished. Theglshin North-Groningen were mainly
focused on their own interests and own small regjidimerefore the local economic and
social variables turned out to be important for dueicational development. In general
can be concluded that the educational geograpiNoah-Groningen did not change in a
great extend in the researched period. The schieolained focused on their own local
service areas. As a result livability was still geved as the present service level and a
common North-Groningen regional identity was n@resented by secondary schools.
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Appendix 1. Schools in North-Groningen and their relatiormsirl945 until 2000.

ULo
Loppersum

[ ] = Non-denominational school
] = interdenominational school

= Denominational school
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1985
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1995

2000

‘Alberda ULO
Uithuizen

Comprehensive
school Noord-
Groningen

School merger —

HBS, Warffum

Wehe den Hoorn

School merger —
Comprehensive
school Noord-
West Groningen

Foundation LHNO Foundation ULO
Wehe den Hoorn Eenrum
Foundation LTS

Shoe Foundation LTS

Foundation LHNO
Warffum

School merger — ‘Het
Hogeland College’
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Appendix 2: Geography of schools in North-Groningen1959, 1968 and 1985.
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1985

on m] |

Legend

<% = Denominational continued primary school

[0 = Denominational advanced primary schoal

B - Mon-denominational advanced primary school
O = Denominational professional school

® - Mon denominational professional school

= Mon-denominational former Dutch Highschool for
the 12- 18 year age group

“— - Cooperation between these schools
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